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Abstract
The project being done has the objective to bring attention to teachers of the lack of soft
skills being taught within the social studies curriculum. This project's end goal is to use research
that covers the importance of soft skills for students to develop as well as project based learning
to implement it. The key findings are that project based learning when being used within the
classroom can develop soft skills for students to critically think, collaborate with others, and
problem solve while developing intrinsic motivators for their own work. The project that had
been instituted was for a professional development for social studies teachers to introduce project
based learning and soft skill implementation as well as a review process afterwards. The issue of
developing students with soft skills translates into the real world with citizens being able to
communicate with others to solve todays and tomorrow’s problems. We all know that we are not
going to agree on everything, but if we are able to problem solve, communicate, collaborate, and
critically think around a problem, just maybe, we will create something big and move our
country forward.
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Chapter One: Introduction
Problem Statement
Failure to recognize the importance of social studies curriculum may contribute to issues
in society. In the past decade, our country has gone through a period where the people of this
nation are more politically divided than ever before. So divided in fact that we struggle to be able
to work together in approaching fundamental issues such as religious and other social issues in
the United States (Tingley, 2016). It has turned into a mentality of, if you are not with us then
you are against us. We, the people, have differing viewpoints on topics like the continuous war
on terror, the treatment of minorities (whether or not they have or have not lived in this country),
the environmental impacts- if they are valid and if they are, whose role is it to fix. (Martell,
2018). When soft skills are not being prioritized and current events are not directly included in
the existing curriculum, social studies teachers need tools to include for discussions about events
that are happening while in class. This includes areas such as the ability to communicate
effectively, develop leadership skills, navigate difficult emotional environments, think critically,
and develop self-motivation (Uvarina et al., 2021).
Within our public school system students, parents, and stakeholders alike should be able
to expect that the students that are being taught can expect to leave as a citizen that brings value
to the community. Not only in an academic book knowledge but to also be able to function with
skills that lead to one’s success in the world including, learning and innovation skills (critical
thinking and problem solving), creative thinking (creativity, curiosity, risk taking), ways of
thinking (problem solving, decision making) to name a few (Voogt & Roblin, 2010). If we
enhance social studies courses with students engaging in soft skills, by using project based
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learning and place based learning we might be able to better solve and prevent issues of the
future.
Importance and Rationale of the Study
A heavily used quote around the Social Studies realm is, “Those that fail to learn from
history are doomed to repeat it.” This version of the saying is known to be from Winston
Churchill, yet it goes back even further to two others, an Irishman by the name of Edmund Burke
as well as a Spanish Philosopher George Santayana. This is important because they are again
repeating a phrase that is critical to what is happening in the United States. The ability to have
the tools necessary to be able to interpret, deconstruct, communicate, critically think of what has
happened, is happening or could happen in the future are things that people need to be successful
moving forward in our post COVID world (Schneider et al., 2020). In the past decade, an
incredible amount of history looks to be repeating itself from a century ago including and
pandemic, a recession or potential of an economic downturn and now countries have seen
escalation in potential for a global conflict whether in Israel, China, Russia, or the multiyear war
on terror in the Middle East. These social studies issues are current events that have a narrative
that is a teachable moment for our teachers and students in the classroom to experience critical
citizenship skills (Clark et al., 2021).
The push of standardized testing over the past decade has limited the teacher’s
opportunity to get the most out of their social studies classroom for the betterment of classes like
STEM (Science, Technology, Engineering, and Math) or STEAM (add arts) that have been in the
global eye with where students rank against all other countries (Byrd & Varga, 2018). With
standardized testing increasingly at the forefront of classrooms, many teachers feel more
pressure to teach primarily test skills and standards. Teaching to the test leaves social studies
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classrooms sometimes dull and boring viewed as a names and dates type of course where
students just memorize for the test (Winstead, L. (2011). After years of this there appears a
generation without the skills of being able to analyze, critically think, or move on issues that we
see in our current world.
According to Sidorkin (2016), “People evaluated on the basis of data, know how they are
being evaluated, and consciously or subconsciously change their activity or manipulate the data;
both often with negative consequences'” (p. 322). When they see more value in those STEM
classes, they then see the lack in classes like social studies, art, physical education etc. and
deduct that they are not as important as the ones who are given funding, high stakes testing, and
priority from local, state, and national education levels. When teachers, students, and the people
of the United States see those soft skills such as creative thinking, accepting feedback, being able
to follow those transitions into being able to lead, listening with the intent to understand and not
retort, and problem solving are not being prioritized. Trends that showed that with No Child Left
Behind showed that STEM classes had increased in priority while priority in subjects such as
social studies, arts and humanities, listening, and technology/computer decreased (Pederson,
2007). When current events are not directly included in the existing curriculum, they conclude
that they are not important to everyday life. When connections are not made in one's life to what
is going on around them, they may not stand up for what is right or just look the other way. To
build better lives for the next generation, we need to prioritize the social studies curriculum and
the soft skills that are associated with them to build a better tomorrow (Erol, 2021).
Background of the Problem
The desire to be great has always been ingrained in the United States populous, it seems
to be a recurring theme. Wherever that desire to be better than other countries and people comes
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from, it leads to our current struggle in the United States today. In the early 2000s education was
a hot topic that seemed to have quite a bit of bipartisan support within the United States
government to try and increase the accountability of our school teachers, administrators and
students (Pederson, 2007). Being able to hold those parties accountable was going to push the
next generation further and parties can see the tests results to be accountable. The law that came
to the forefront with bipartisan support in the beginning was called, No Child Left Behind. As
educators the right rhetoric was there in 2002 for President George W. Bush, when the year
before we had been attacked and the country felt more united than it had been in a long time,
education seemed like the right push. There were three big goals that had been highlighted within
the law: first, an increase in accountability throughout testing and teacher certifications, second,
a greater availability of school choice through school vouchers, and third, more flexibility for
state and local education leaders to spend money where they see the need to do so (Pederson,
2007). These goals do come with a caveat though, schools needed to show their annual progress
had been met, with an end game goal of having students’ success met by 2014. Success however,
only measured originally in Math and Reading, then in 2006 Science had been added into the
mix as well. With only three subjects being prioritized this led to other subjects such as, Social
Studies, Writing, the Arts, Humanities, and Tech being led to believe that they were not as
important. “What is measured is treasured” (Pederson, 2007) is a powerful statement that has led
to few positives with non-measured subjects and many negatives. Over the years that No Child
Left Behind has been in place, subjects that have not been tested have received little funding
both financially and time within the classroom (Pederson, 2007).
Social studies and its importance comes from many stances, to be able to study the social
sciences and humanities to promote civic competence. Social studies curriculum can provide
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opportunities through many fields like, archaeology, economics, geography, history, law, political
science and sociology. The purpose of social studies is for students to make informed and
reasoned decisions for the public good (NCSS, 1993). The opportunity to develop and facilitate
students' growing knowledge and the ability to make connections to their own lives through
emotional understanding, critical thought and problem solving is important. The more that the
Social Studies are devalued and soft skills like critical thinking and problem solving the more
difficult it becomes to have a population that is able to work with one another (Winstead, 2011).
It is frightening to think of the effects that will result from a decade or more of the devaluation of
Social Studies. This generation of thinkers may not have been given the opportunity to learn
critical, civic, and emotional opinions and ways to communicate with each other.
The Sault Area School District curriculum of our social studies program had been lacking
focus for many years. The lack of funding towards the social studies department led to the
department having over 20 year old books of courses including economics and civics that had
information that was not up to date. Using an out of date curriculum to develop teaching plans
leads to a need to create teachers' own materials with other outside resources. In 2020 when
COVID-19 was in full swing the department was able to receive all new materials which allowed
the full department to use up to date resources to create the curriculum taught. Project based
learning was not used by any teacher before 2019 to this degree. The years before much of the
curriculum was used to lecture and test with a teacher focused education. With this project based
learning focus it allows teachers in the district to focus on student voice and choice to drive
curriculum for the future classes.
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Statement of Purpose
The purpose of the project is to increase the use of soft skills in the high school
curriculum. The project will include a unit that helps teachers observe what soft skill
development within a social studies curriculum could look like in their own classrooms.
Additionally, this project will assist teachers in finding the value and adapt/modify for their own
practices in their classrooms. This project will emphasize the use of differentiated learning
methods to meet the needs of individual students. By differentiating lessons with soft skills into
social studies curriculum teachers and students will be able to find lessons intrinsically
motivating resulting in lessons learned at a deeper level and has made more of a difference in the
journey of our students’ goals.
Objectives of Purpose
Objective one: Students will be able to find intrinsic motivation by incorporating place
based issues into their project based lessons. Using what knowledge they have already with them
in the classroom alongside project based learning and soft skill practice students will have a
voice in what they chose to accomplish in the social studies curriculum increasing buy- in to the
course, work, their peers/community, and goals.
Objective two: Teachers will be able to create project based learning units that
incorporate soft skill development for students. The unit will include the opportunity for students
to use what they already have learned in their lives and what they know of the community to
solve issues/achieve goals they set out for themselves.
Definition of Terms
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Soft Skills: Aspects like communication, teamwork, problem solving, time management,
critical thinking, decision making (Chakraborty, 2021)
Curriculum: The Social Studies Subjects and methods used to teach in the classroom
(Erol, 2021).
Place Based Learning: Teachers can use what students already bring into the classroom
when getting to know each student. Students in k-12 schools and beyond bring in their own
perspectives on life because every one of the students has had their own individual upbringing
with unique experiences. “Personal experiences in a place have a significant impact on the sense
of place. Moreover, the level of individuals’ sense of their local environment could affect their
recognition of other environments” (Yilmaz, 2018.)
Differentiate: In education teachers can create a supportive learning environment, manage
their students by what they are interested in by using high quality curriculum and increase
student goal achievement by using students' differences and interests in lessons that are day to
day (Dack & Triplett, 2020)
Instructional Practices: Teachers often have their own way of executing class. This can be
a teacher centered classroom where the teachers are often viewed as the jar of knowledge and the
students the receiver of that knowledge. Another way would be considered student centered
practice where students have a voice in the classroom to choose how and what they are learning
with the teacher as a guide (Wiens et al. 2022)
No Child Left Behind: Law passed in 2001 that incentivized schools to show
improvement in certain areas of learning like science and math (Winstead, 2011).
STEM/STEAM: Acronym for Science Technology Engineering Math - Add Art for
STEAM
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Project Based Learning: “A more intensive learning process that requires more time to
complete projects, it allows for deeper learning, which inspires and motivates students. The
learning is rich. Students learn useful skills that they carry with them after they graduate, which
have a lasting effect on their lives” (Wurdinger et al. 2019).
Standardized Testing: “Originally created in hopes to eliminate the bias to prevent certain
students from receiving unfair academic advantages. Today standardized testing negatively
impacts low-income, marginalized, and English-learning students, as achievement gaps for these
groups have remained the same or have even grown with the increased use of such tests”
(Baldner, 2021).
Scope of the Project
Soft skill implementation gives students an opportunity to develop their goals
intrinsically because the experience that they have brought with them into the classroom gives
them a sense of ownership of their learning. This style of teaching practice gives the teachers the
ability to navigate student learning based on specific learning needs to the students and the
standards set by the state. Social Studies is not just names and dates to be repeated, nor is it just
something that we need to remember so we do not repeat it. This is an opportunity to develop
lifelong learning that promotes active learners that have the skills to communicate, critically
think, problem solve etc. in their own lives. This project will include a created unit that has both
teacher and student centered learning to better offer students a variety of learning opportunities.
This project is going to offer an opportunity for teachers to view a unit that carries out
opportunities for students to develop soft skills while having the opportunity to use project based
learning as well. This project will not include data collection. It will, however, provide teachers
with different lessons that they can modify to their own practices. For teachers to be successful

13

need to accept that the classroom is not all about themselves and to be open to new ideas and
methods in the classroom and be open to using stakeholders in the community for support in
some projects that the students find important to them. This project will not need to collect or
spend money as many districts are struggling with funding, it is meant to be an example of how
to use soft skill implementation within the classroom with a focus in this unit of social studies
economics.
There are multiple factors that may affect the effectiveness of this project. If
administration will be on board with implementing parts of the curriculum that are not on a
standardized test is critical. This is because what is measured by standardized testing and this is
what brings value and on standardized tests the soft skills are not measured by a multiple choice
or written portion of a test that will show up in an administrator's data sets that they present to
stakeholders (Pederson, 2007). Buy in support from coworkers is another factor that will affect
the students to the degree of implementation within a school. If the school chooses to adopt an
initiative to push soft skills for curriculum within a district this will show students are better
prepared for a career/college (Chakraborty, 2021).
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Chapter Two: Literature Review
Introduction
As priority has shifted away from the social studies curriculum there are several ways
education departments can implement soft skills within their prospective school districts. Using
one or more of these approaches will give a teacher the opportunity to differentiate their
instruction within their curriculum standards while also developing their students' soft skills. Soft
skills help to develop students' abilities to be career and college ready, and include social,
emotional and interpersonal skills. (Freitas & Almendra, 2021) Over the past twenty years
courses like the social studies have lost priority in the public school system due to policies
including No Child Left Behind and its successor the Every Student Succeeds Act, putting
emphasis on the STEM courses (Pederson, 2007). Ways that teachers and school districts can
implement soft skills and increase the value of social studies curriculum will be addressed in this
literature review. Two leading strategies are Project Based Learning and Place Based Learning.
These strategies, whether used together or separately, allow the teacher to guide their students
down a path that the students have set for themselves. This then gives buy-in to the students and
motivates them to work harder which then gives further value to the curriculum and outcomes
for the students, teachers, administrators, and districts.
Theory and Rationale
Social studies develops students' knowledge, skills, and values through the lens of its
diverse courses (Filiz & Baysal, 2019). These courses can be especially effective when designed
using Bloom’s Taxonomy. Bloom's work has taken over the education system somewhat
recently; it is based on action verbs within learning objectives that drive day to day activity
within classrooms (Doughty, 2006). Bloom developed the ideas from watching what had
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happened with the different GI’s returning from World War Two and learned (p.99) “that the
difference between those who did well and those who did poorly was less a matter of good work
habits, innate intelligence or educational background than it was the result of unequal
problem-solving skills” (Doughty, 2006). Bloom posited that these problem solving skills are
able to be taught, and he developed six different domains. The domains ask specific levels of
questions that require increasingly involved action, and are listed below (Doughty, 2006).
1. Knowledge - Basic recall for students to test if they know rote memorization
2. Comprehension - Whether or not students are able to recall, compare, interpret, discuss
articles/sources
3. Application – Can students use the given information to solve problems presented to
them?
4. Analysis – Viewing sources being able to communicate what is being represented by the
source.
5. Synthesis – Being able to create and present new ideas based on other resources.
6. Evaluation – Being able to assess and decide on ideas from sources that can be
challenged using evidence to recognize any bias or subjectivity.
The challenge of Bloom’s work is worthy of conversation in the context of this research
as well. Bloom had the original conclusion of his research was to serve veterans coming back
from the war and fulfill a role that the public education system was lacking at the time (Doughty,
2006). However, the original idea is outdated in that it is geared primarily towards college
students. Bloom’s work, when adjusted, can be used for today’s students as well. The social
studies curriculum for secondary students in grades six through twelve can use and integrate
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Bloom’s action verbiage based learning objectives to develop soft skills for their current and
future education and career paths.
What teachers are able to do with Bloom’s Taxonomy is to create lessons for students that
create intrinsic motivation (Conklin, 2005). Bloom’s work has been revised to fit today’s
curriculum and teachers. This revision reorganized the previous six domains to now be:
Remember, Understand, Apply, Analyze, Evaluate and Create. This change has also lead to more
soft skill implementation with the integration of a separate taxonomy, factual knowledge,
conceptual knowledge, procedural knowledge and metacognitive knowledge (Armstrong, 2010).
This updated version of Bloom’s Taxonomy re-examines what is needed for teachers to create a
student-centered and student-driven curriculum by providing organization and giving the
instruction and assessment necessary to be aligned with the objectives (Armstrong, 2010). These
can be broken` into four categories of guiding questions in this revised taxonomy:
1. “What is important for students to learn in light of the limited school and classroom time
available? (the learning question)
2. How does one plan and deliver instruction that will result in high levels of learning for
students? (the instruction question)
3. How does one select or design assessment instruments and procedures that provide
accurate information about how well students are learning? (the assessment question)
4. How does one ensure that objectives, instruction, and assessment are consistent with one
another? (the alignment question) (Anderson & Krathwohl, 2001)
The combination of the original and revised taxonomies allows teachers to use higher
order thinking and skills with their students to create an environment that implements soft skills,
project-based and place-based learning into the social studies curriculum.
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Research and Evaluation
Current Situation
There are many issues that lead to the state of the United States of America school system
today and the lack of priority placed on the development of student’s soft skills. One of the ways
that time in social studies classes is being spent is on preparing students to take standardized
tests. Priority has been given to the science and math fields which takes time and resources from
other fields which have included social studies (Ravitch, 2007). The quality of schools are
judged based on these scores which are not necessarily intended to predict if students will do
well in life or be successful outside of the classroom.
Key Variables
There are many variables that have contributed to the decline of soft skills in the social
studies curriculum that will be assessed. The first is the increased usage of standardized testing in
the United States education system over the last few decades and the way that it has changed
teaching and learning in the classroom. The second is the time given to write and teach social
studies curricula. The last variable is the implementation of new types of curricula (like project
based learning) in the classroom to create more opportunities for soft skill use.
Variable 1: Standardized Testing.
According to Sidorkin (2016), “People evaluated on the basis of data, know how they are
being evaluated, and consciously or subconsciously change their activity or manipulate the data;
both often with negative consequences” (p. 322). Students see the requirements for math, science
and English all four years of high school and they see that more value is being placed on those
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courses. Because they perceive STEM classes as having greater value, they have difficulty seeing
the value in classes like social studies, art, and physical education. They believe they are not as
important as the classes that are given funding and priority from local, state, and national
education systems. The people of the United States see that soft skills like creative thinking,
accepting feedback, being able to follow, being able to lead, listening with the intent to
understand, and problem solving are not being prioritized.
The reason that teachers are not able to prioritize being able to teach what they want
comes from federal policy starting with the George Bush era that was adjusted with the Barack
Obama era that continues today. Educational systems that now rely on standardized testing to
show numerical data to the shareholders involved (Pederson, 2007). Yet it can be said that a
system that relies on standardized testing to show achievement makes our students less creative,
more automated and stagnated in critical thinking throughout their grade school years (Baldner,
2021) The system is biased towards the ones that are able to afford to prepare for the tests both
financially and timewise (Baldner, 2021).
Variable 2: Curriculum.
In the early 2000s education was a hot topic that seemed to have quite a bit of bipartisan
support within the United States government to try and increase the accountability of our school
teachers, administrators and students (Pederson, 2007). The law that came to the forefront with
bipartisan support in the beginning was called, No Child Left Behind. There were three goals
highlighted within the law: first, an increase in accountability through testing and teacher
certifications, second, a greater availability of school choice through school vouchers, and third,
more flexibility for state and local education leaders to spend money where they saw the need to
do so.
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Success however, was only measured originally in math and reading, and in 2006 Science
was added into the mix as well. One of the few positives that has come of the law No Child Left
Behind is that some teachers have said they have had a little more flexibility with what they feel
they need to teach within a school year as opposed to the counterpart subjects that need to be
taught on the test. Subjects that have standardized testing take place track a logical path for states
that we need to get our students ready to be able to take the national test. The allocation of
classroom resources like time given to classes have had a significant role in the social studies
diminishing time and emphasis (Winstead, 2011). The priority needs to be given towards social
studies curriculum because it is the only subject that can broach specific tough subjects because
they are a part of the social studies, it is where hard conversations and issues arise and be
collaborated on (Winstead, 2011). The more we devalue Social Studies and soft skills like
critical thinking, problem solving, and understanding to have a conversation, the more difficult it
becomes to have a population that is able to work with one another (Winstead, 2011).
Ideal Situation
Students today are in need of skills for them to be successful in not only school but
today’s culture and workforce and the way that we approach this is through developing 21st
century skills like, flexibility and adaptability, productivity and responsibility, leadership and
responsibility skills were not directly included in the curriculum (Erol, 2021). Soft skills can lead
to the success of students out in the world, including learning and innovation skills (critical
thinking and problem solving), creative thinking (creativity, curiosity, risk taking), and ways of
thinking (problem solving, decision making), to name a few (Voogt & Roblin, 2010). The social
studies curriculum offers an ideal medium to teach students soft skills.
Variable 1: Project Based Learning.
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Skills like learning and thinking skills, literacy and listening skills, as well as life skills
are best gained through Project Based Learning (Diffily, 2002). Project Based Learning is led by
the students to solve a problem or problems that have been presented to them. Although this
problem solving ultimately takes more time to complete, the intrinsic drive it inspires and
questions asked by the students and redirected by the teacher allow students to develop in ways
that will carry not only into other classes but into their futures (Wurdinger et al. 2019).
A study of multiple charter schools that had incorporated project based learning showed
that project based learning helps students develop the ability to critically think and solve
problems, all while learning skills that apply to their futures, like self-direction, collaboration and
creating meaningful projects (Wurdinger et al. 2019). Teachers can structure the assignment for
students to be able to manage their time wisely, with the end game result being a performance
task assessment that is presented to the student’s peers and teacher, giving the students the ability
to use the academic and life skills they developed. When creating meaningful projects students
develop an intrinsic motivation to learn, which can be seen by increased test scores and life skills
(Wurdinger et al. 2019).
A study conducted by Geier et al. (2008) showed that students engaged in project based
learning outscored students who were not immersed into project based learning. The
implementation of project based learning starts with the planning and essential question. The
essential question will be an open-ended driving force behind the students' work. The focus of
the essential question will be coming from state standards. The complexity of these standards can
be viewed as a good thing because this allows the teacher to be able to deconstruct the standard
into teacher-friendly and eventually student-friendly learning targets that can be implemented on
a day to day basis within a classroom. For example, students could be asked, “How can we
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improve city parks for residents in our city?” After developing the essential question and
deconstructing it into learning targets for students, teachers are then able to create a plan of how
the following days are laid out for students. Lessons, videos, activities, and formative
assessments are all possibilities. When students are able to have a choice in their own learning
they often are seen to go further and deeper into their own learning and use technologies and
research to benefit their own work, because they are interested in and chose to do it (Bell, 2010).
While students are using their own chosen methods of completing a project, the teacher is able to
give formative feedback and determine how to help them by structuring learning that will be
beneficial to them and their projects (Bell, 2010).
Students’ projects are an incredible way to incorporate real world research and
development of skills that result in better performance on standardized assessments than
traditional student learners, as well as developing real world skills and the ability to be critical
thinkers (Boaler, 1999). A great way to incorporate students collaborating with each other is with
the development of rubrics, a way for students to analyze each other's and even their own work,
and see where they are doing well and where they need to improve before the final
project/presentation is due (Boaler, 1999).
Variable 2: Place Based Learning.
For students the place that they grow up and identify with is meaningful, they can explain
their human experiences that they have in them can be used to expand on the learning experience
(Yilmaz, 2018). Place based learning is one of the newer concepts that has made its way into the
classroom, but teachers have been incorporating it into their own works since the beginning of
education. Place based learning is when local experiences are incorporated into the classroom
from different perspectives, and social studies aspects like civic engagement fits into the
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curriculum (Evans, 2013). The ability to connect what students learn to the real world can
intrinsically motivate them to do better and apply themselves because they can see their value
within their community. Place based learning involves using all of the environments in which
students live–natural, social, and cultural–as starting points to teach concepts in language arts,
mathematics, social studies, science and other objects across the curriculum (Smith & Sobol,
2010). Learning more about what is happening locally makes students more active as citizens
and grows students' interest in solving the issues within their own communities by being more
active (Smith & Sobol, 2010).
Place based learning has been shown to affect students' academic scores as well. A study
done of over 40 school districts that incorporated place based learning found higher scores in
subjects of math, science, reading, writing and social studies, with 96% of social studies teachers
reporting that the integrated place based learning increased students’ social studies knowledge
(Lieberman & Hoody, 1998). The same study found that 97% of educators said they saw an
increase in students' civic process in their lives. The reason that students are seeing this personal
investment is because place based learning is grounded in what is local, students are able to see
what is relevant to their own lives and what issues surround their communities to try and solve
(Hamilton, et al., 2022). There are steps identified by (Hamilton et al,. 2022) to address place
based learning and they include:
1. Identify a local problem - Students are able to identify an issue that is local to be able to
address this issue through their project
2. Examine the problem and develop a solution through inquiry - students use their projects
to address the problem and identify their version of the solution
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3. Collaborate with stakeholders - students communicate what are the next steps and who
can be involved to what degree
4. Communicate with an authentic audience - students present to their stakeholders /
investors
Summary
The goal of this research was to give teachers an opportunity to help prepare the next
generation of students to take on some of the divisive issues that past generations have struggled
so mightily with. The way that we can do this is by prioritizing soft skills within our social
studies curriculum, and teaching students to analyze problems, communicate with others, think
critically, and problem solve.
Project and place based learning can be valuable tools to address the issues that have
developed as a result of the U.S. education system’s focus on standardized testing. Project based
learning is a great opportunity to give equity to students without means a chance to be invested
in their own work (Summers & Dickinson, 2012). These types of learning in the classroom allow
for a re-constructivist theory where students are able to tap into what they have already learned
and experienced and use it in projects that they chose the outcome of (with the guidance of the
teacher). The constructivist approach of using and implementing also comes into play with place
based learning because it allows students to factor in where they have lived, are living or where
they would like to live into their projects. Teachers develop and let students develop
opportunities that mean something to them and drive their value of community and responsibility
that, in turn, leads to a deep understanding (Best et al,. 2017).
Conclusion

24

Over time the structure and design of the United States education system has created a
group of citizens that have not been taught soft skills because of the devaluation of subjects like
social studies, and the lack of time and priority given to those subjects by laws like No Child
Left Behind. However, there are ways that teachers, administrators and local school boards can
counter this devaluation of soft skills and social studies. The value of soft skills and social
studies in the classroom can be rebuilt by incorporating project based learning and place based
learning into the classroom. These two methods intrinsically motivate students to gain
perspective of what is going on around them at local, state and national levels. These changes
can create a population of civilly engaged people who are able to communicate, critically think,
and problem solve for future issues that will arise.

25

Chapter Three: Project Description
Introduction
Social studies curriculum today can be considered to be written memorization and dull
lectures for names and dates. With project based, and place based learning with the intent to
develop the soft skills will help students buy into a different style of teaching/learning that will
go against the grain and set the students up for success in their future career and college
pathways. This usage of teaching allows students to go down their own pathways of interest with
the guidance of the teacher. When teachers properly guide their students they will see their
students intrinsically motivated by the topics of their student’s choice and the self/peer review set
in to get students to take pride in their own work moving forward.
This project is based on the Michigan economics/social studies standards. This project
includes the usage of tables/graphs and graphics to display their different stages completed. This
project will include student literacy development with being able to listen and give feedback
towards other students' work all while revising their own projects to be prepared for
presentations in the end. This is primarily a place based learning project with place based
learning inserted for student buy-in.
Project Components
The assignments tied into this project based learning are all created by the author while
using sources like lecture from Leonard Reed’s I pencil, the tv show Shark Tank, and
entrepreneurship videos as demonstrations of what to do and what not to do as an
economist/entrepreneur. The students while experiencing this project based learning unit are able
to build their soft skills while choosing their own project along the guidelines that the teacher has
laid out. The final shark tank project will rely on the students to be as creative as they are able to
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be while using their skills and knowledge gained in the past few weeks. This project builds on
itself over the course of multiple weeks and two mini stages before the final stage for the final
project.
To be able to create buy-in from the students in a social studies class it is important to let
our students have a voice in what they do. This project gives students a voice in the overall end
project as well as the mini stages along the way to create a pride in their own work while they
self-assess and are peer reviewed of their own work. All of the shark tank projects are unique to
each group and are guided through each of the stages by the teacher and review process to make
sure each group and student has the opportunity to be successful and develop skills to further
themselves in their futures.
The appendix below has six different parts that bring this project together. Appendix A
(pg. 28) includes the overview of this project. In appendix A information going over the different
mini stages as well as the final stage of the project that focuses on the basics of economics
wrapping up with a Shark Tank final project. The different stages that are included in the project
are: Stage 1 Economics is everywhere which includes the launch activities of this project that
gets students up and moving around the school building. The next stage includes the I, Pencil
project which allows students to break down products into their basic components that includes a
great deal of economic terms and links. The final stage is the Shark Tank accumulation project
where students will use the knowledge gained from the unit that was developed using the state
standards. Then the students will be able to self-assess, be reviewed by their peers and use the
feedback to create a unique shark tank project based off of their own choices and voices.
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Appendix B (pg. 41) uses stage two of the broken down information. This shows how
teachers are able to look for acceptable evidence which includes, the goal, role, audience,
situation, product and standard for success as well as other evidence.
Appendix C (pg. 43) is the third stage of the shark tank project which includes the
sequence of learning experiences and instruction. The third stage also includes the “Where to”
which allows the project to be deconstructed into easier to comprehend formatting.
Appendix D (pg. 48) is the meat of the project that includes the necessary materials of the
three stages to come together for the final project. This includes the activities that will get
students up and moving and invested in the project as you progress through the unit. In stage one
of the unit plan students will learn and identify the basics of what economics is and can be in the
real world with a fun activity called economics is everywhere. Second stage of the project is the
I, Pencil project which is based off of a lecture from Leonard Reed that shows the journey of a
pencil’s family tree. Students will have a chance to hear the simplified version of this lecture and
have a chance to research the same journey of a product that they take advantage of. These stages
build on one another to the final stage. Stage three is the final stage in this unit where students
are able to take all of the knowledge gained from previous lessons and apply it to their final
project, the shark tank project.
Appendix E (pg.58) includes the final stage which is the final shark tank product. This
includes the overview and reasoning behind why to do the project and its goals. This also
includes the information of what the students need to be successful for their final project
presentations as well as how they will use each day to complete their project. Students are able to
self-assess as well as have peer review sessions to refine and polish their projects as they work
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towards their final presentation. Each student uses their voice to make a choice on what their
product will be guided by these days.
● Day 1 - Students will choose what product, service, or business they will create
and create an introduction that is guided by a rubric.
● Day 2 - Students will research the necessary information that would be needed to
include in a shark tank presentation to pitch and convince others of how good
their respective ideas are and how they can make money.
● Day 3 - Using the gathered information from the day before students will create
either a print advertisement or one to use in the media as well as a business plan.
● Day 4 - Students will create their conclusion which is their main selling point and
a wrap up of information for the sharks.
● Day 5 - Self assessments as well as peer reviews for practicing their presentation
to close any loose ends for their presentations.
Appendix F (pg. 65) includes questionnaires for students/teachers to complete as we
move through the different stages.
● Stage 1 - These questions are made to gauge the level of motivation and interest
during the unit.
● Stage 2 - These questions are made to gauge the level of motivation and interest
during the unit.
● Stage 3 - These questions are made to gauge the level of motivation and interest
during the unit.
● Weekly Goals - This student sheet is for students to keep track of their own
progress as the week progresses.
● Shark Evaluation and investment sheet - The final includes an investment sheet as
the people listening to the final projects are sharks themselves who chose to or not
to invest in other entrepreneurs projects. This is to get students to give praise and
ask a question to inspire revision and a better understanding of the presentation.
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Project Evaluation
This project will be evaluated on multiple levels by the classroom teacher. First, using the
self-assessments and peer reviews to start the grading period is a good way to identify the softs
skills being used by students in that they are collaborating with and critically thinking and
problem solving their different stages. The three stages are all individually given grades by the
teacher based on the rubrics given and revisions made by the students after effective feedback by
their peers and teacher. Daily formative assessments will be given to make sure students are on
the same page and where they can make revisions and adjust their work. The Questionnaires in
Appendix F have guiding questions to rate where the students feel that they are with each of the
stages. This appendix also includes weekly goals for the students and teacher to keep track of.
The final feedback/grade given will be based off of the stage three final work including the
presentation when all parts are completed.
Stakeholders are going to measure the students success with this project by seeing
students' pride and investment in their own work. When students have a voice and a choice in
what work they are involved in for project based learning they are going to spend more time on
their work. The teacher will see students care about their project more than they would a typical
homework paper sheet assignment because they have a say in their learning.
Project Conclusions
This final project based learning unit is with the hopes that the students will develop soft
skills over the time spent working in the different stages. With the focus of the shark tank project
and economic basics being used from their prior knowledge students will have combined much
of their previous work into a final presentation. These final project based learning presentations
are allowing students to apply real world issues and solutions to those issues (Ayton & Capraro,
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2021). This project and its several stages allows the students to have a voice in the classroom in
their own work. It allows students to be invested in and be impacted by the time they spend to
achieve the success at the end of the unit in their respective presentations (Ayton & Capraro,
2021). The option of this final presentation enables active student participation, usage of a
medium of their choosing whether that be technology, trifold etc. which is tying students to
reality and a greater learning result for their futures (Imaz, 2018). The project gives hope that the
implementation of the soft skills that are practiced in this project/place based learning unit will
address the changes that have occurred in society over the recent years by giving students an
active way to participate in their own learning (Imaz, 2018).
In the creation of the shark tank project, students will be using knowledge that they have
from the outside world as well as the knowledge gained from the first two stages of this unit
project. The first two stages that address the basics of economic terms and concepts as well as
entrepreneurial demands and requirements. All students do not learn the same way and that is
why the differentiated student voice within the project allows the teacher to meet every student's
needs to be successful in the different stages of the project based unit (Edouard, 2022).
The three stage project based learning unit also includes the implementation of soft skills
practice as well as place based learning. Alongside Benjamin Bloom’s revised taxonomy to
create lessons for students that create intrinsic motivation (Conklin, 2005). Bloom’s work has
been revised to fit today’s curriculum and teachers. This revision reorganized the previous six
domains to now be: Remember, Understand, Apply, Analyze, Evaluate and Create. Soft skills as
well as the verbiage used in Bloom’s Taxonomy are skills that are going to be able to transfer to
multiple settings including the real world, classroom as well as unique settings like sport play
and video game play. Student motivation and pride in their work is key if we are to have a
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successful learning environment and future society. If we want to have a society that does not
repeat the same mistakes, or can fix current issues we need to create and engage curriculum that
gives student’s voice and choice that engages and allows the student to be lifelong learners that
will lead to success (Lawless, 2020).

Plans for Implementation
This project is geared towards high school students in economics courses that have taught
and will continue to teach. The standards are from Michigan Social Studies Standards in
appendix A. Other classrooms can adopt this methodology if made aware to align with their
respective standards. It is recommended modifying and adapting this unit for other projects in the
future as well as the materials and ideas for presentation and usage of soft skills. Be mindful that
all students and areas are different in that their upbringing will allow for different results in the
shark tank project ideas and to provide examples of good and not so good so students understand
what to look out for in their own projects. The projected time for this project based unit is five
weeks, this also can be modified based on the students’ success and progress in the different
stages of the unit.
Stakeholders including professional learning communities, parents, students,
administrators etc. should be updated on these practices to have effective communication within
the project. Students are then able to receive feedback from who they feel comfortable with, not
just whoever is in the classroom with them that hour/day. All materials and directions should be
shared with other teachers, read and modified to facilitate success for your students in your own
classrooms as we all have different cultures and backgrounds.
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Appendix A
Project Based Learning Unit Overview
Name of Unit: Unit 1-Thinking like an Economist
Topic: Social Studies/Economics
Grade Level: 10th Grade
Subjects Involved: Basics of Economics, Entrepreneurship, I-Pencil, Shark Tank,
Presentation/Literacy Skills
Timeframe: 4-6 Weeks

Stage 1 - Identifying Desired Results
Goals: Standards & Benchmarks
Michigan High School Content Expectations for Economics
E 1.1 Individual, Business, and Government Choices
Explain and demonstrate how economic organizations confront scarcity and market
forces when organizing,
E 1.1.1 Scarcity, Choice, Opportunity Costs – Using examples, explain how scarcity,
choice, opportunity costs affect decisions that households, businesses, and governments
make in the marketplace.
E 1.1.2 Entrepreneurship – Identify the risks, returns and other characteristics of
entrepreneurship that bear on its attractiveness as a career.
E 1.1.3 Marginal Benefits and Costs –Use marginal benefits and marginal costs to
construct an argument for or against an approach or solution to an economic issue.
What enduring understandings are desired? Students will understand THAT…
1. Students will understand THAT - Scarcity affects our everyday lives.
2. Students will understand THAT - There are different factors of production in the
real world.
a. Entrepreneurs are the conductors
3. Students will understand THAT - Every society needs to answer three economic
questions.
a. What, How, Who
4. Students will understand THAT - Incentives and Utility influence people's
decisions.
5. Students will understand THAT - Everything you do is a choice.
a. Benefits of using a cost benefit analysis
6. Students will understand THAT - It is important to be able to analyze graphs,
charts, and models.
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a. Production possibilities graph.
What essential questions will guide this unit and focus teaching and learning?
-

What is Scarcity and how does it affect you?
How does scarcity drive choice?
What is an Entrepreneur?
Compare and Contrast different marginal costs and benefits in real life
situations.
Why do economists, historians, scientists as well as other professions use
graphs, charts, and models?

What key knowledge and skills will students acquire as a result of this unit?
Students will know…
K1. Students will know- Key Terms: wants, needs, scarcity, economics, goods, services,

consumer, producer, factors of production, land, labor, capital, entrepreneurship,
incentives, utility, trade-off, opportunity cost, cost-benefit analysis, marginal cost,
marginal benefit, economic model, production possibilities curve (PPC), efficiency,
underutilization,
K2. Students will know- how scarcity affects everyone and results in choices.
K3. Students will know- the role entrepreneurs play in the economy.
K4. Students will know- why graphs, charts, and models are used.

Students will be able to…
S1. Students will be able to - Explain how key terms apply in their own lives.
S2. Students will be able to - Examine life choices and how scarcity affects choice.
S3. Students will be able to - Chart the role an entrepreneur has in an economy.
S4. Students will be able to - Interpret and explain graphs, charts, and models.
S5. Students will be able to - Create a concept map of the production equation as well as the
factors of production.
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Standards: Michigan High School Content Expectations for Economics
E 1.1 Individual, Business, and Government Choices
Explain and demonstrate how economic organizations confront scarcity and market forces when
organizing,
E 1.1.2 Entrepreneurship – Identify the risks, returns and other characteristics of entrepreneurship that
bear on its attractiveness as a career.
E 1.2.1 Business Structures –Evaluate the advantages/disadvantages of different business structures and
their implications for the economy
P1.5 Construct and present an argument supported with evidence.

Project Description: Students will create their own product in a replication of entrepreneurs in
the TV show Shark Tank. Students will have the opportunity to choose whether this is a business,
product improvement, or product invention for their presentations.
Final Project: Students will create a product, invention, or business to present as if they were
entrepreneurs on the TV show Shark Tank where they have made informed decisions about the
wants and desires of their communities and peers (S1,3). Students will take into consideration
how their choices and the market are going to affect their business decisions as entrepreneurs
(S2). This will be evaluated in steps by either the teacher or the student peers in a review before
presenting where the students will be able to show that they understand data and production costs
(S4,5). The final product will be presented to other students, teachers/administrators and
stakeholders who are interested in being a shark in the presentations where students will be vying
for investments.
Project Launch

Entry Event: Students will start the unit by watching several entrepreneurs make pitches to the
sharks on the TV show Shark Tank. Then students will evaluate the question; what makes a good
pitch in the shark tank? Students will list by themselves as many descriptors as they can before
they move into small groups of three to four students as they build a cohesive list. We then can
use this list moving forward in our project based learning unit.
Entry Event: Students will move into the basics of economics with understanding the four
different factors of production and how they affect daily lives in the market with their I, Pencil
stage of this project. Students will find something that they use on a daily basis that they take for
granted for this project and use the four factors of production (Land, Labor, Capital, and
Entrepreneurship) to build a family tree of how they come to use this product.
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Driving Question: What does it take to make a successful shark tank pitch? What goes into being
an entrepreneur?

Learning
Target
I can create a
powerful
introduction.
I can create
my own sales
pitch.

5
Complete
Understanding
Shown

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My introduction
includes information
on who I/we are, why
we are doing what we
are doing, our
company name and
logo which tells
investors information
they need to know to
make an informed
decision whether to
invest or not.

My introduction
may be missing
parts that make it
hard to follow for
investors to know
who we are or
why we are doing
this presentation.

My introduction is
missing several
key components to
allow investors to
know what we are
doing and who we
are.

Presentation
seems
unenthusiastic.

We are able to present
in a positive,
enthusiastic manner.

0
Not Shown

I did not create
an introduction.

No enthusiasm
towards the
presentation or
preparation of
speaking to the
investors

Step 2 Day 2 - Research - Give us the necessary information. Convince us that you’ve given this
sufficient thought. Tell us about the nature of the market you’re trying to enter. Identify at least 3
important facts or trends in the industry, new technologies, emerging markets, etc., and how YOUR
product will fit into all of that. Tell us what type of business structure yours will be (i.e. a sole
proprietorship, partnership, or corporation) and why you chose that model. Tell us about the risks your
startup venture will face and how you will overcome them. Most importantly, tell us about your product –
who your target market is and how YOUR product is the best new thing out there since social media. Put
together POWERFUL visual aids – Google Slides, posters, models, schematic drawings, whatever,
because the investors need to be SHOWN how awesome it is before they’ll invest anything in it.
Learning

5

3
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1

0

Target

Complete
Understanding
Shown

I can show
what a good
or service
would look
like in the real
world.

My research includes
all aspects needed to
provide investors
information for them
to make smart
investments including:
3 or more facts/trends,
what else is emerging
in the market, how our
product fits into the
market, what business
structure we will use,
and the risks, what our
product is all about.

I can create
my own sales
pitch.

Some
Understanding
Shown

Incomplete
Understanding
Shown

My research may
My research is
be missing a
missing several
couple key pieces parts that are a key
of information that
part of our
would make
presentation that
investing in our
leaves investors
business a good
lacking much of
decision on the
the idea that we
investor’s part.
need to have them
invest in our
business

Not Shown

I did not
research any
necessary
information.

Step 3 Day 3 - Provide a print advertisement for your business idea. This can be a standard 8x11
paper or you can go bigger with a poster. Visuals always help to sell.
In addition to your print ad, you will turn in 1 page with your business plan details. (This can be in
your PowerPoint presentation)
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Learning
Target
I can show
what a good
or service
would look
like in the real
world.

5
Complete
Understanding
Shown
My print ad and
business plan show a
well thought out and
convincing argument
piece for investors to
consider why they
should invest in my
business including
graphics and thought
out complete
sentences and phrases.

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My print ad or
My print ad and
business plan may
my business plan
be missing a
is missing several
couple key pieces parts that are a key
of information that
part of our
would make
presentation that
investing in our
leaves investors
business a good
lacking much of
decision on the
the idea that we
investors' part.
need to have them
invest in our
business

0
Not Shown

I did not create a
print ad or
business plan.

Step 4 Day 4 - Conclusion - Finish STRONG with practice. Remind us once more at the end who you
are, what your company name and product are, and conclude by saying how excited you are about its
future and how you hope that everyone will invest in it. You will have the rest of the hour to practice how
your group will execute this presentation of your product/business by presenting to another group within
your class. When listening to another group please be on the lookout for ways the group can improve and
what they have done well on.

Outcomes:
As a result of this study, student should:
· Know: What an entrepreneur goes through to be able to be successful, in this case, in a shark
tank environment sales pitch.
· Understand: Not all entrepreneurs are successful and what can you do that led to your
success or failure and how would you adjust after.
· Be able to do: Present either by yourself or with a business partner an invention, idea, or
business that you think will be the next big thing and will make you and the sharks money.

Building Knowledge
Ideas for Activities: Everything that is done before the final project is able to be used for the final
project. There are 2 stages with projects before the students reach the final product with each
stage building to the final presentation for the students to use. Stages that are included in the final
product are the I,Pencil project where students are to use their product and how the four factors
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of production come together in peoples’ lives. The second stage is the first part of the Shark Tank
Project with an intro and how to present in front of other people in a business sense. Other
Activities within the unit include videos, guided readings, multiple choice quiz, khan academy,
Shark Tank entrepreneur pitches, crash course videos.
Formative Assessment Ideas: With the goal of being able to have myself and other students
provide feedback to each other's projects we will implement self assessments first to where
students will look over their own projects with rubrics in hand to see where they are able to
improve. Then Students will be assessed by their peers during the unit on multiple occasions
with their stage 1, 2 and final project. These formative assessments will give students the ability
to hear what other people see in their project and how they may be able to grow their own work
from others' eyes that are guided by a rubric.
Tools and Resources: As we have seen with Covid we need to have accessibility to our resources
for students in all situations. Our resources will be available as a hard copy as well as online via
learning management system ie. Google Classroom, Microsoft teams etc. Students will have the
opportunity to access the needed information by district given device or personal device with
proper login credentials. Any additional resources will be given to students at the time that they
need it to not add on to the amount of information the students are given.

Design and Implementation
Idea:
● Research what the people of the community would be interested in investing in
(invention, modification to something that already exists, business).
● Create an invention, modification, or business that could be successful in today’s market.
● Explain what it would take to make this idea potentially successful in today’s market.
● Make a sales pitch as if one entrepreneur would be on the TV show Shark Tank speaking
to sharks to get invested in.
Prototype Design:
● What makes a good entrepreneur? With the new age of technology students are going to
have access to social media to look into today's successful entrepreneurs and what it takes
to be good.
● Present a created idea to the shark tank and the different investors that are present.
Stakeholders including parents, administrators, teachers, and students are listening in and
asking guided questions to the presenters in order to be successful and receive investment
money.
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Draft and Practice:
● Rubrics will be given to students for self and peer assessments to formatively assess
where each student’s/group’s projects are at and what can be improved upon.
● As each stage is completed students will have ample opportunity to communicate with
each other and build upon their final products as they continue to learn materials.
Feedback and Revision
Give and receive feedback:
● Students will receive feedback in the following ways.
○ Stage 1 - I, Pencil Project
■ Self Assessment
■ Peer Review
○ Stage 2 - Introduction to Shark Tank Project
■ Video Recorded Self Assessment
■ Peer Review
■ Teacher Review
○ Final Stage/Presentation
■ Video Recorded Self Assessment
■ Peer Review
● Final Presentations will have 3 questions and 3 praises from the crowd of stakeholders
that include students
Partner group practice - Group Name_______________________________________________
Who are you listening to:_________________________________________________________
Step 1: Introduction

Learning
Target
I can create a
powerful
introduction.
I can create
my own sales
pitch.

5
Complete
Understanding
Shown

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My introduction
includes information
on who I/we are, why
we are doing what we
are doing, our
company name and
logo which tells
investors information
they need to know to
make an informed
decision whether to

My introduction
may be missing
parts that make it
hard to follow for
investors to know
who we are or
why we are doing
this presentation.

My introduction is
missing several
key components to
allow investors to
know what we are
doing and who we
are.

Presentation
seems
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No enthusiasm
towards the
presentation or

0
Not Shown

I did not create
an introduction.

invest or not.

unenthusiastic.

We are able to present
in a positive,
enthusiastic manner.

preparation of
speaking to the
investors

Step 2: Research

Learning
Target
I can show
what a good
or service
would look
like in the real
world.
I can create
my own sales
pitch.

5
Complete
Understanding
Shown
My research includes
all aspects needed to
provide investors
information for them
to make smart
investments including:
3 or more facts/trends,
what else is emerging
in the market, how our
product fits into the
market, what business
structure we will use,
the risks, what our
product is all about.

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My research may
My research is
be missing a
missing several
couple key pieces parts that are a key
of information that
part of our
would make
presentation that
investing in our
leaves investors
business a good
lacking much of
decision on the
the idea that we
investors part.
need to have them
invest in our
business

0
Not Shown

I did not
research any
necessary
information.

Step 3: Print Ad / Business Plan

Learning
Target
I can show
what a good
or service
would look
like in the real
world.

5
Complete
Understanding
Shown
My print ad and
business plan show a
well thought out and
convincing argument
piece for investors to
consider why they
should invest in my
business including
graphics and thought
out complete
sentences and phrases.

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My print ad or
My print ad and
business plan may
my business plan
be missing a
is missing several
couple key pieces parts that are a key
of information that
part of our
would make
presentation that
investing in our
leaves investors
business a good
lacking much of
decision on the
the idea that we
investors' part.
need to have them
invest in our
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0
Not Shown

I did not create a
print ad or
business plan.

business

Name:__________________________________ Hour:____ Date:__________________
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Step 4 - Self Assessment
Once done filling out the rubric and talking with the other group please answer these questions.
1. What are qualities of a good partner when working together in a group?
a. Do you believe you had these qualities when working on this project?

2. If you did not have a partner during this project, what qualities would benefit your business
moving forward when you hire someone to work with you?

3. What pieces of the project did the other group think you did well on?

4. What pieces of the project did the other group think you need to work on? Do you agree and
why?

5. What are at least two things that you would like to do differently before you present your final
piece?

6. What grade would you give yourself, your partner, and your final project? Why would you grade
it this way?

Revise Solution:
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● Over the course of the unit students will keep their work updated and continue to update
their work. Revision of work when self assessing and peer reviewing will continue
building their final shark tank project to have a chance to improve with their peers.
● All final projects will be presented over the course of several days.
● Students are able to meet with peers and the instructor during the full unit to revise after
receiving feedback and asking questions.
Presentations
Prepare and Practice: Throughout self assessments, peer and teacher feedback students will
have the opportunity to revise and practice their project presentations. Being able to practice the
final project in stages gives the students the opportunity to have repetitions over their work so it
becomes refined and comfortable in their own work as well as speaking in front of multiple
parties in the classroom and at home.
Present: Students have the opportunity to present their projects in one of three ways depending
on what accommodations they need to be successful. Option one is to present in front of the class
and other stakeholders. Option two is to record their presentation on a media formatting and play
it for the class during the presentation time. The third option is to have a smaller audience before
or after school or possibly during a prep hour or lunch if the students need the accommodation to
be successful. Students are encouraged to present in front of their peers to work on their
presentation skills, note cards are given to encourage good habits of presentations.
Reflections: After the presentations students will hold a praise and question session with their
peers and other shark tank stakeholders where they are able to hear what others have to say about
their work. When given questions from the audience the presenters will have an opportunity to
respond right there and then or to revisit after doing more research on the question later.
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Appendix B

Stage 2 – Determine Acceptable Evidence
Performance Task: I, Pencil Project
K 1, 3
D 1, 3, 5
Goal: Students will perform a mini PTA before the final PTA by planning out the coming
together of the factors of production in their I, Pencil project. As entrepreneurs they will
deconstruct something they take advantage of on an everyday basis (ie. a pencil into lead,
wood, rubber, metal) and break down the production cycle (start of where the life of a
pencil would begin.

Role: Students are the entrepreneurs that plan the creation from the base land resource that
makes up their product to the end in store where you have the finished product.

Audience: Small group members that it will be presented to. Self assessment as well as to
the teacher.

Situation: A product of their choosing is tracked from the natural resources to the final
product including all of the factors of production that need to be included to make this
happen.

Product: Presentable mini project that can be done on paper, slides, or trifold.
Standards for Success: Students will show their understanding of the role of an
entrepreneur that brings together the four factors of production to create a finished product.

Other Evidence
Quizzes, Tests, Prompts, Work Samples?
Formative assessment - Activity of walking around the school and identifying different portions of
the factors of production starting with goods and services, then to land resources, labor, capital, and
entrepreneur at different parts of the school. This is a competition like scattergories to get them to
compete and want to do this. K1, 2, 3 D 1,2,3
Exit slip - Identifying all factors of production within Mr. Boven’s room with the remaining time
left in class. K1
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Unprompted Evidence (observations and dialogues)?
Students will be able to discuss how entrepreneurs are a key player in the Sault Ste Marie area and
how they have an effect on their own lives.
Students will be able to collaborate with others in various activities to determine where they would
categorize certain factors of production and be able to give reason on why something fits in a
certain category

Student Self-Assessment?
Students will be able to assess their own work after working with elbow partners on where
they think they need to improve their work and make adjustments to improve. K1, 2, 3, 4
D1, 2, 3, 4, 5
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Appendix C

Stage 3 – Sequence of Learning Experiences and Instruction

W

How will you help students know
WHERE they are headed and WHY (e.g.
major assignments, performance tasks,
and criteria by which the work will be
judged)?

Within this unit of the basics and intro of
Economics world the big project based learning
final is the Shark Tank Project. This has steps to
get there to be successful however.
1. Being able to understand what the basic
knowledge is will be the start of the unit
with vocabulary and ties into their lives
with wants vs. needs, goods and services,
factors of production etc.
2. Using the base knowledge and going out
into the school and eventually their world
and identifying the base knowledge that
they have learned about.
3. One of the mini projects that they will
have to work on is their I, Pencil project.
Students will watch a short video on the
journey of a pencil using the 4 factors of
production and learn about the production
cycle and all that it takes for a pencil to
become a pencil. They then take
something in their own lives and they will
create a journey from base ingredients to
whatever product is the final good and
every step of its journey.
4. On the way to creating their final project
we would be working towards what a
sales pitch is that an Entrepreneur will be
using on this type of show so they have an
idea. They will come up with their own
business or invention or modification of a
current product that makes it “the next
BIG THING”
5. After having their idea that they will run
with and practice their initial introduction
sales pitch they will develop a business
plan. advertisement/plan, model, and
market information to present.
6. The final part of the project is the
presentation of their entrepreneurial ideas
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in front of the sharks, who could range
from different teachers, students,
administrators etc.

H

How will you HOOK students through
engaging and thought-provoking
experiences (e.g., issues, oddities,
problems, and challenges) that point
toward big ideas, essential questions, and
performance tasks?

In the big picture of my first unit this is in
preparation of one of the lesson check points of
the four factors of the production/production
equation process.
1. Analyze - Multiple images selected and
students are going to be working with a
partner and their task is to find as many of the
factors of production like a scattergories
competition.
2. Practical - To tie their own school lives and
eventually their lives at home we will do an
activity that would get the students out of the
classroom and viewing rooms around the
campus including, classrooms, career tech Edu
facilities, offices, athletic fields, parking lots,
libraries, and medical offices and will compete
to identify as many factors of production as
well as putting together the production
equation to identified products.
3. Creative - Students will be able to design their
own room, ie. Bedroom, Livingroom,
classroom, man cave, she-shed, etc. to sell to
others. Being the interior designer
(entrepreneur) they will describe the steps that
it would take to design the perfect room for
others that are in the production equation that
builds on the previous activities.

E

What events, real or simulated, can
students EXPERIENCE to make the
ideas and issues real? What learning
activities will help students to EXPLORE
the big ideas and essential questions?
What instruction is needed to EQUIP
students for the final performances?

Students are able to look into the local areas
because Sault Ste Marie has a lot of entrepreneurs
that have had a lot of success and some that have
failed and analyze, and talk to some of them and
what their journey has been like with the ups and
the downs.
Students also are able to identify the basic
knowledge learned and find them in the real world
like, goods and services, wants vs. needs, factors
of production etc.
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The final presentation is a culmination of all of the
first unit knowledge and tasks where they put this
together in a format that is relevant to them
because it has been a successful tv show for over
14 years.

R

How will you cause students to
REFLECT and RETHINK to dig deeper
into the core ideas? How will you guide
students in REHEARSING, REVISING,
and REFINING their work based on
feedback and self-assessment?

Reflect - Students are able to do this by talking to
their peers on what they have found in the real
world and in the school environment and see
where their own eyes went comparing that to what
their peers were able to see and what similarities
and differences there were.
Rethink - With students self assessment with their
sales pitch they are able to rethink and modify and
adjust where they need to adjust to better their
product.
Rehearse - Students practice their sales pitch and
communication skills with small groups around
the class with people they are familiar with and
not so much to start to branch outside of their
comfort zone, becoming more and more
comfortable with every repetition.
Revise - After rehearsing being able to self assess
where the groups strengths and weaknesses were
and modifying what they could do better for their
final.
Refine - talking through the project before the
final presentation with the teacher and making
final adjustments for the project.

E

How will students EXHIBIT their
understanding about their final
performances and products? How will
you guide them in self-evaluation to
identify the strengths and weaknesses in
their work and set future goals?

For every step of their Project Students have a
rubric and self assessment to help guide their
project and will help them know what is expected
of them as well, this allows them to put forth their
goals of what they want to accomplish and how
they want to be successful moving forward with
the project.

50

T

How will we TAILOR learning to varied
needs, interests, and styles?

We will be able to differentiate lessons based on
students needs and learning styles with our
projects. The final project will be able to record
their presentation if they are into video production
and design and want to dive in deep with
development and recording a movie type
presentation.
Students will be able to be as artistic as they
would like as well to what their strengths are,
whether that is on paper, designing a model, using
clay in an art perspective, etc. whatever the
student is interested in executing their own interest
fields to allow their voice to be heard.
Within this Shark Tank Project and I, Pencil
project their interests should stand out because it is
their own choices that are going to make their
project successful because they are going to be
invested in what they are interested in doing.

O

How will we ORGANIZE and sequence
the learning?

Students will Start with knowledge based tasks
and formative assessment identification. Then
move towards integrating knowledge with
reasoning and skills to develop which builds on a
daily basis into the final project presentation
which is the final product.
Students will stay organized because they will be
working on a step by step basis to keep track of
where they are at and where they need to be
moving forward.
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Appendix D

Project Based Learning Milestone #1
Subject: Economics

Topic: Economics Is Everywhere

Outcomes: As a result of this study, student should:
· Know: Key Vocabulary terms - Goods, services, wants, needs, land, labor,
capital, human capital, entrepreneur, consumer, producer, scarcity.
· Understand: Everywhere that you look no matter the setting, you are able to
find Economics
· Be able to do: Identify in different environments different terms and topics and
tie them into their lives.
Activity Structure - Project Based Learning
See Page #54

Description of Learning Activities: Students will set out to identify different
categories in the school realm as well as their own world at home.
Assessment (How will you know students have mastered the targets?): Are students
able to identify, categorize and give evidence to their claim.
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Project Based Learning Milestone #2
Subject: Economics

Topic: I, Pencil Project

Outcomes: As a result of this study, student should:
· Know: What Item that they may use on a daily basis and not know a lot about,
like a pencil. This will be taken from their daily lives
· Understand: The journey a single finished product goes through and how many
people have a part to play in the construction of an item. As well the entrepreneur
that has to orchestrate the coming together of the other three factors of production.
· Be able to do: Design a concept map that outlines the journey of an item of their
choosing that they have used in their daily lives, or something that will be a part of
their shark tank project.
Activity Structure - Project Based Learning
Please see below

Description of Learning Activities: Please see below

Assessment (How will you know students have mastered the targets?): Have the
students included all facets of a journey that an entrepreneur would need to tie
together to develop the creation of the final product: Raw materials, workers,
transportation, factories, stores etc.
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Name:__________________________________________Hour:_____ Date:_______________
I, Pencil - The Project
Video Link: https://www.youtube.com/watch?v=IYO3tOqDISE
You have just watched the short documentary about the journey of a pencil that included the raw
materials, the workers, factories, shipping etc.. Something so little that we take for granted every single
day.
Now it is your turn. Choose an everyday item that you may take for granted or something that you
envision using in your shark tank project and create its journey. What made up this item that you have
chosen and how did it get made and from where? You can do this in 1 of many ways. You can tell a story
of the creation of every part of this product, another way could be a web mapping out what products are
where and how they are made and where as well. Be detailed in this because each story is unique in its
creation. If you have another idea please feel free to talk to me about it.
Minimum 1 full page. Have fun with this!!!
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Project Based Learning Final Part
Subject: Economics

Topic: Shark Tank Project Final
Presentation

Outcomes: As a result of this study, student should:
· Know: What an entrepreneur goes through to be able to be successful, in this
case, in a shark tank environment sales pitch.
· Understand: Not all entrepreneurs are successful and what can you do that led
to your success or failure and how would you adjust after.
· Be able to do: Present either by yourself or with a business partner an invention,
idea, or business that you think will be the next big thing and will make you and the
sharks money.
Activity Structure - Project Based Learning
See Below - Step by step, day by day with instructions, self assessments, and rubrics.

Description of Learning Activities: See Below

Assessment (How will you know students have mastered the targets?): Rubrics as
well as modifications from self and group assessments will be considered in the final
grade with the Shark Tank Project Presentation.
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Subject: Economics (10th Grade)
Unit: Thinking Like An Economist
Purpose: This summative assessment will evaluate the 10th grade Economics students' understanding and
ability to simulate acting like an economist/entrepreneur. (Unit 1 - Basics). Students will be evaluated on
their understanding, comprehension, and emulation of an entrepreneur that would be in starting a new
business that is being presented in the Shark Tank. The information collected from this assessment will be
used to assess students' understanding of unit one content including business structures, factors of
production, the basic economic questions, how their business could affect the community. The students
will use the information gathered from this assessment to decide where they could improve as a presenter
as well as their need to cover any topics they may have missed for reinforcement.
Accommodations based on student need:
●
●
●
●
●
●
●

Presenting to a smaller group of students or just the teacher with a peer present
Online formating/legibility
Tri Fold project or online available
Extended time
Parapro giving more one on one time for students that need additional help
Speech to text - text to speech
Ability to make a video and show instead of getting up in front of their peers

Standards: Michigan High School Content Expectations for Economics
E 1.1 Individual, Business, and Government Choices
Explain and demonstrate how economic organizations confront scarcity and market forces when
organizing,
E 1.1.2 Entrepreneurship – Identify the risks, returns and other characteristics of entrepreneurship that
bear on its attractiveness as a career.
E 1.2.1 Business Structures –Evaluate the advantages/disadvantages of different business structures and
their implications for the economy
P1.5 Construct and present an argument supported with evidence.
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Targets (Knowledge and Reasoning)
Learning Targets
I Can...

Knowledge Questions

I can create my own sales pitch.

Performance Task

I can model being an entrepreneur within a
Shark Tank scenario

Performance Task

I can discuss what type of business structure
makes sense for my shark tank project.

Reasoning Target

I can show what a good or service would look
like in the real world.

Performance Task
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Name:____________________________
Hour:_______ Date:_________________
You and a partner will be working together to find certain economic concepts. The more finds that other
people have the more points you will receive. You will have a limited time at each station to work quickly
and communicate with your partner so each person will not have the same thing.
Round 1: you are searching for… Goods and Services

Points scored

A.

B.

C.

D.

E.

F.

Round 2: you are searching for… Land Labor Capital
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Points scored

A.

B.

C.

D.

E.

F.
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Round 3: you are searching for… Entrepreneurship

Points scored

A.

B.

C.

D.

E.

F.
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Name:____________________________________________ Hour:_____ Date:____________
Factors of Production Alternative Uses (20 Points)
Over the past few days we have discussed the basics of the economic world, you have had the opportunity
to go out within the school and your own community to be able to find these basic foundations of
economics ie. goods and services, wants vs needs, the four factors of production (land, labor, capital,
entrepreneurs). These factors of production that you have found are being used a certain way, now you are
going to be tasked to identify which factors of production have you found (categorize them) and what
other ways could these factors of production be used?
For example,
Land - School being used as a farm
Labor - Teacher being a prison guard
Capital - Pencil being used as a dart for a game instead of note taking
Entrepreneur - Connecting a production cycle to produce a pencil instead of building a pizza business.
Please categorize what you have found & give an example of an alternative way it could be used,
minimum 4 examples for each.
Land:________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
________________________________________
Labor:_______________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_________________________________________
Capital:______________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_________________________________________
Entrepreneur:________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_________________________________________
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Economics Shark Tank Project
Description
In this project, you and your partner, if you choose to have one, are to come up with your own idea for a
new, good/service or a business you would start with the intention of being as successful as possible, the
next Zuckerberg, or Gates. Your business idea can be something unique or you can further develop an
idea to something already out there and make it your own.
In order to accomplish this, you will need to put together a convincing business plan and marketing
strategy for your product. You will present your product, business plan, and marketing strategy to a
roomful of potential investors. Your goal is to get people to like your idea(s) SO much that they are
willing to risk their own money to invest in your venture. In essence, the company that raises the most
investment capital WINS.
Below are some important guidelines. They represent the very least you must do. (I would recommend
going bigger and better than these alone.)
Step 1 Day 1- Begin with a powerful introduction. Introduce yourselves, tell us what the name of your
company is, develop and show us your trademark or company logo, etc., and then introduce your product.
Be enthusiastic! You WANT us to like you AND your product, so sell it with enthusiasm and a smile!

Learning
Target
I can create a
powerful
introduction.
I can create
my own sales
pitch.

5
Complete
Understanding
Shown

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My introduction
includes information
on who I/we are, why
we are doing what we
are doing, our
company name and
logo which tells
investors information
they need to know to
make an informed
decision whether to
invest or not.

My introduction
may be missing
parts that make it
hard to follow for
investors to know
who we are or
why we are doing
this presentation.

My introduction is
missing several
key components to
allow investors to
know what we are
doing and who we
are.

Presentation
seems
unenthusiastic.

We are able to present
in a positive,
enthusiastic manner.
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No enthusiasm
towards the
presentation or
preparation of
speaking to the
investors

0
Not Shown

I did not create
an introduction.

Step 2 Day 2 - Research - Give us the necessary information. Convince us that you’ve given this
sufficient thought. Tell us about the nature of the market you’re trying to enter. Identify at least 3
important facts or trends in the industry, new technologies, emerging markets, etc., and how YOUR
product will fit into all of that. Tell us what type of business structure yours will be (i.e. a sole
proprietorship, partnership, or corporation) and why you chose that model. Tell us about the risks your
startup venture will face and how you will overcome them. Most importantly, tell us about your product –
who your target market is and how YOUR product is the best new thing out there since social media. Put
together POWERFUL visual aids – Google Slides, posters, models, schematic drawings, whatever,
because the investors need to be SHOWN how awesome it is before they’ll invest anything in it.

Learning
Target
I can show
what a good
or service
would look
like in the real
world.
I can create
my own sales
pitch.

5
Complete
Understanding
Shown
My research includes
all aspects needed to
provide investors
information for them
to make smart
investments including:
3 or more facts/trends,
what else is emerging
in the market, how our
product fits into the
market, what business
structure we will use,
the risks, what our
product is all about.

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My research may
My research is
be missing a
missing several
couple key pieces parts that are a key
of information that
part of our
would make
presentation that
investing in our
leaves investors
business a good
lacking much of
decision on the
the idea that we
investors part.
need to have them
invest in our
business
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0
Not Shown

I did not
research any
necessary
information.

Step 3 Day 3 - Provide a print advertisement for your business idea. This can be a standard 8x11
paper or you can go bigger with a poster. Visuals always help to sell.
In addition to your print ad, you will turn in 1 page with your business plan details.(This can be in
your powerpoint presentation)
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Learning
Target
I can show
what a good
or service
would look
like in the real
world.

5
Complete
Understanding
Shown
My print ad and
business plan show a
well thought out and
convincing argument
piece for investors to
consider why they
should invest in my
business including
graphics and thought
out complete
sentences and phrases.

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My print ad or
My print ad and
business plan may
my business plan
be missing a
is missing several
couple key pieces parts that are a key
of information that
part of our
would make
presentation that
investing in our
leaves investors
business a good
lacking much of
decision on the
the idea that we
investors' part.
need to have them
invest in our
business

0
Not Shown

I did not create a
print ad or
business plan.

Step 4 Day 4 - Conclusion - Finish STRONG with practice. Remind us once more at the end who you
are, what your company name and product are, and conclude by saying how excited you are about its
future and how you hope that everyone will invest in it. You will have the rest of the hour to practice how
your group will execute this presentation of your product/business by presenting to another group within
your class. When listening to another group please be on the lookout for ways the group can improve and
what they have done well on.
THIS PROJECT IS DUE TO BE PRESENTED_3-15-2021.

Partner group practice - Group Name_______________________________________________
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Who are you listening to:_________________________________________________________
Step 1: Introduction

Learning
Target
I can create a
powerful
introduction.
I can create
my own sales
pitch.

5
Complete
Understanding
Shown

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My introduction
includes information
on who I/we are, why
we are doing what we
are doing, our
company name and
logo which tells
investors information
they need to know to
make an informed
decision whether to
invest or not.

My introduction
may be missing
parts that make it
hard to follow for
investors to know
who we are or
why we are doing
this presentation.

My introduction is
missing several
key components to
allow investors to
know what we are
doing and who we
are.

Presentation
seems
unenthusiastic.

We are able to present
in a positive,
enthusiastic manner.

0
Not Shown

I did not create
an introduction.

No enthusiasm
towards the
presentation or
preparation of
speaking to the
investors

Step 2: Research

Learning
Target
I can show
what a good
or service
would look
like in the real
world.
I can create
my own sales
pitch.

5
Complete
Understanding
Shown
My research includes
all aspects needed to
provide investors
information for them
to make smart
investments including:
3 or more facts/trends,
what else is emerging
in the market, how our
product fits into the
market, what business
structure we will use,
the risks, what our
product is all about.

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My research may
My research is
be missing a
missing several
couple key pieces parts that are a key
of information that
part of our
would make
presentation that
investing in our
leaves investors
business a good
lacking much of
decision on the
the idea that we
investors part.
need to have them
invest in our
business
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0
Not Shown

I did not
research any
necessary
information.

Step 3: Print Ad / Business Plan

Learning
Target
I can show
what a good
or service
would look
like in the real
world.

5
Complete
Understanding
Shown
My print ad and
business plan show a
well thought out and
convincing argument
piece for investors to
consider why they
should invest in my
business including
graphics and thought
out complete
sentences and phrases.

3
Some
Understanding
Shown

1
Incomplete
Understanding
Shown

My print ad or
My print ad and
business plan may
my business plan
be missing a
is missing several
couple key pieces parts that are a key
of information that
part of our
would make
presentation that
investing in our
leaves investors
business a good
lacking much of
decision on the
the idea that we
investors' part.
need to have them
invest in our
business

0
Not Shown

I did not create a
print ad or
business plan.

Name:__________________________________ Hour:____ Date:__________________
Step 4 - Self Assessment
Once done filling out the rubric and talking with the other group please answer these questions.
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1. What are qualities of a good partner when working together in a group?
a. Do you believe you had these qualities when working on this project?

2. If you did not have a partner during this project, what qualities would benefit your business
moving forward when you hire someone to work with you?

3. What pieces of the project did the other group think you did well on?

4. What pieces of the project did the other group think you need to work on? Do you agree and
why?

5. What are at least two things that you would like to do differently before you present your final
piece?

What grade would you give yourself, your partner, and your final project? Why would you grade
it this way?

Appendix F - Student Questionnaire
Stage 1 - Economics is Everywhere is to gauge students' comfortability with basic
understanding of economic terms and concepts.

68

#

Question/Prompt

1-5 Scale (1 least - 5 most)

1.

I am in control of my learning of economic terms and
concepts.

2.

I am confident in my answers and understanding.

3.

I am able to communicate what expectations are of each
assignment.

4.

I am able to find the economic terms and concepts in my
own life.

5.

I can teach these concepts and terms to a 5th grader.

Stage 2 - I, Pencil Project is to gauge students on where they are at in the classroom stage
two project assignment
#

Question/Prompt

Notes
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1.

What progress has the student made?

2.

Can the students repeat the instructions and goals for
the day?

3.

What seems to be the motivation/buy in for the student
at this point in the assignment?

4.

Are the students staying on topic throughout the
assignment?

5.

What accommodations do the students need?

Stage 3 - Final project presentation is to gauge student motivation levels during and at the
final presentation during the project based learning unit shark tank.
#
1.

Question/Prompt

1-5 Scale (1 least - 5 most)

I felt like I was in control of my project, presentation
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and learning.
2.

I was interested in the project and content that was
learned about in this unit.

3.

I am confident with the materials I have put together to
present in my final project.

4.

I know how to ask for help when I need assistance from
peers or the teacher.

5.

I can explain to other stakeholders (parents, peers,
teachers, administrators) what this project is about.
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Weekly Goals
Week #

Goal List

1.

●
●
●
●

2.

● Discuss part 1 and 2 of economics is everywhere that was done at home.
● Complete part 2 of economics is everywhere in school
● Complete Chapter 2 Assignments

3.

●
●
●
●
●

Stage 2 I, Pencil video is observed and discussed
Stage 2 project is completed
Self assessment and peer review of stage 2 is complete
Polishing of stage 2 is complete
Chapter 3 assignments are complete

4.

●
●
●
●
●

Stage 3 is outlined on what will be in your project
Day 1 is complete
Day 2 is complete
Day 3 is complete
Self Assessment and peer review of days 1-3 with revisions done

5.

● Day 4 is complete
● Day 5 is complete which includes practice and peer review
● Presentations and submissions of stage 3 the shark tank final project are
complete

Identify Terms and concepts of Economic significance.
Completed Chapter 1 Assignments
Reviewed Stage 1 instructions
Completed part 1 in school for economics is everywhere
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Shark Tank Feedback Cards/Investment Sheets

Shark Tank Project Dollar Tally Sheet
Team Name / Feedback(Include 1 thing you enjoyed about
the presentation and 1 question you would like to ask.)
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
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$ Invested (Max
$100 total)

Appendix G

Permissions
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